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CHAPTER I 
STATEMENT OF THE PROBLEM 
Purpose of the study 
The purpose of this study was to determine the reasons 
for the curriculum changes which are made by the pupils 
in the Arlington Senior High School, Arlington, MassaChu-
setts, in order to suggest more effective guidance practices 
' which could decrease the number of pupils who transfer from ; 
one curriculum to another. 
The subjects of the study 
The graduating class of 1951 was taken as the basis for 
the study. Comparisons were made to show that this class 
I 
I. 
is representative of classes in normal years in respect to 1 
the percentage of curriculum changes which occur. It was 
l1 
assumed that the reasons for the changes were also represen-
tative. 
Setting of the study 
The course of study in Arlington.--The course of study 
in Arlington High School includes three curricula the 
College Preparatory curriculum, the Commercial or Business 
curriculum, and the General curriculum. 
The College Preparatory curriculum prepares the pupils 
for admission to any institution of college level if the 
==-- ----;--'--' 
proper choice of subjects is made and a sufficiently high 
grade of achievement is maintained. 
The Business curriculum prepares the student to enter 
the accounting, general clerical, machine clerical, and 
stenographic f1elds of business. 
The General curriculum does not give the student any 
specific training for work after he leaves high school, al-
though he is free to choose from a number of electives 
which may be used to prepare him for various fields of in- 1 
terest such as home making, retail selling, and the printing 
trades. 
v~,'hen the students make their initial choice of a curri-
culum before entering high school, the majority elect the 
College Preparatory program. That so many make this choice 
is not surprising when one considers that Arlington is typi-
cal of many high schools which are located in residential 
areas adjacent to colleges and universities in tbat greater 
-
significance is attached to ngoing to college". This atti- , 
tude may also be attributed to the fact that all high 
schools in New England were originally college preparabpry 
'· 
schools. It is therefore understandable that much parental l' 
pressure is brought to bear upon both the child and the I 
school which accounts for the large numbers who each year 
enroll in the college preparatory courses. 
2 
L 
The majority of students who do not elect the College 
Preparatory curriculum elect the Business curriculum which 
provides the opportunity to go to Business College or enter 1 
the clerical field from high school. Those who do not elect 
either the College Preparatory or the Business curriculum 
enroll in the General curriculum which, as stated above, 
does not prepare the pupil for any specific type of work 
after he leaves high school. 
1/ 
The guidance program in Arlington~-- The present guid-
ance program in Arlington is headed by a full-time director 
who acts as a guidance coordinator for the whole school 
system. 
The high school personnel consists of one full-time 
counselor, the Guidance Director who serves as a high school · 
counselor, two part-time teacher-counselors who take care of 
all job placement and who assume some of the case load of 
counseling, and a vice-principal who, in addition to his 
other duties, takes care of all discipline and assists in 
program adjustment for individual pupils. 
I In each of the three junior high schools there are part1 time teacher-counselors for each of the seventh, eighth and , 
ninth grades • . In one of the junior high schools the teaeher j 
counselor follows the same pupils through each of the three 
1/ This sunnna:ryGisdbased. on. an. unpublished5:report made by the - Directo~ or ui ance _ ~n_ A~l~ng~an ~-n 19 o~ __ 
3 
grades. In the other two junior high schools the counselors 
have the same grade levels each year. 
In the elementary schools there is a full-time super-
visor who is responsible for leadership in guidance and ad-
justment activities from kindergarten through tbe sixth 
grade. The guidance program consists of special study for 
pupils who have specific weaknesses in mastering the basic 
skills and the provision of remedial help for them. . Problemd 
involving health and social or emotional adjustment are 11 
singled aut for individual attention and, if necessary, are 
referred to selected agencies or specialists. 
II 
II 
I' 
In each of tre three grades of the junior high school 
each pupil is assigned to one period a week of group guid-
ance. In the seventh grade, special attention is given to 
orienta tion to the junior high school, to courses of study I 
II available in junior and senior high school, and to the rela-
tionship between vocational choice and courses of study. In 
the eighth and ninth grades, guidance periods are devoted to 1 
the study of occupations. In the ninth grade, there is a 
I 
self-analysis program whereby the pupil is given various 
types of aptitude and interest tests, the results of which he ' 
plots on a chart so that he may have some objective evidence 
of what his special abilities and disabilities may be and how 
he may compare with others on the basis of national norms. 
These tests include the Cooperative vocabulary and Reading 
- -- ----
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Comprehension; the StanrorQ Arithmetic; the Otis Academic 
Aptitude ( Quick Scoring); the Minnesota Paper Form Board; 
the Chicago Primary Mental Abilities; and the California 
Occupational Interests. 
Pupils needing special study in junior high school are 
rererred to the Guidance Director. It is customary in such 
cases to have a case conference with all the teachers who 
are concerned with the individual pupil and to attempt to 
work out a solution. Specialists are called in where 
necessary. 
The most intensive work with students is dane at the 
high-school level. The average case load for the two rull-
time counselors is about 500 and ror the two part-time 
counselors about 300. 
Pupils in the senior year who are enrolled in the 
General curriculum and who are terminating their formaleduca-
tion at high-school graduation are given a short, intensive ' 
course in occupational information. Pupils in the Business 
curriculum are required to take a course in Business Organi- : 
zation which includes a unit in occupational information 
pertaining to work in business. Thus practically all pupils 
are exposed to classes in occupational information in the 
eighth and ninth grades and all, except college preparatory 
students, are enrolled in classes on specialized phases of 
occupational information during their senior high-school 
5 
years. The counselors have learned that it is most effect-
ive to meet with small informal groups of college prepara-
tory students after school to provide informati~~ about the 
professions and to provide them with sJe cial reading assign- , 
ments. 
In addition to the vocational conferences which are 
held each year and at which experts report about various 
occupations, occupational information is also disseminated 
through the up-to-date file which is maintained in the 
Guidance Department for the use of pupils and cou_nselors. 
The guidance clerk acts as librarian and, with the assist- 'I 
ance of the counselors, gathers material from all possible I 
sources. An occupational library of over eighty books on 
occupational information is also maintained. 
The only systematic testing program in the senior high 
school is with the college seniors. With all other pupils, 
tests are used as needed. Certain groups of students may 
be selected for testL~g if it is found that additional evi-
dence is needed to diagnose difficulties with subject matter, 
or to confirm the presence of special skills or aptitudes. 
Individual testing is done with pupils at any time. Simple 
group tests are administered by teachers, but individual 
testing is dane by the counselors. Group test machine-
scoring is used whenever possible. 
6 
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Although there is no set policy L'l'l regard to testing in 
the elementary grades, the following schedule represents a 
typical testing program: 
Detroit Kindergarten Intelligence 
California Mental Maturity 
California Achievement Battery 
California Mental Maturity 
Iowa Silent Reading 
Test--Kindergarten 
Grade two 
Grade four 
Grade six 
Grade six 
The Stanford Reading and Aritmnetic tests are usually 
given in gr·ade seven, the first year of junior high school. 
By the time a pupil reaches high school he has had four 
general intelligence tests, a primary mental ability test, 
two reading tests, a comprehensive test in mathematics, a 
spatial relations test, an interest test, and in the ninth 
grade he has made an audit of his special abilities and dis -
abilities. 
Beginning with the kindergarten, cumulative records and ! 
anecdotal inventories are kept of each pupil. They include 
anecdotal records by teachers for each of the school years, 
family background information, standardized test scores, be-
havior descriptions by teachers, educational and vocational 
ch oices through junior and senior high school, autobiographies 
written by the pupils during their sophomore year in high 
school, after-school experiences, s~maries of counseling in-
terviews, job placement or school placement after graduation, 
and one year and six year follow-up information. The major-
ity of the information which was needed for this study was 
7 
8 
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obtained from these records. 
Justification of the study 
The pupils' initial curriculum choices, which are made 
at the end of the ninth year, frequently change during the 
junior and senior years in high school. An investigation of j! 
these changes over a period of three years shows that 11 
approximately 23 per cent of the students transfer from one 
curriculum to another between their sophomore and senior 
years. 
One of the basic functions of a guidance program is to 
provide counseling which will enable the student to make 
definite educational and vocational plans which are commen-
surate with his ability and needs. The relatively large ~I 
numbers who transfer from one curriculum to another indicate I 
that many of the students do not make wise educational and 
vocational plans, that they do not choose the courses best 
I 
suited to their ability and needs, and that they do not make ! 
satisfactory adjustments to their academic work. 
If these assumptions are true, then further investiga-
, 
I' 
tion should be instituted to discover why the students' needs 
in these areas are not met. Research plays an important 
part in any good guidance program, for by this method it is 
possible to evaluate outcomes and to effect improvement in 
its services. It is axiomatic that the objective data re-
quired for an appraisal of a guidance program is also 
required for the successful operation of its services. It 
is therefore important not only to acquire information which 
will point to the strengths of a guidance program, but it 
is equally important to know those areas in which it is weak
1 
so that corrective measures may be suggested in order that 
it can more successfully meet the needs of every student. 
Summary 
From the kindergarten through the last year of high 
school, the guidance program in Arlington exerts a strong 
influence on the development of the school child. 
Group testing, gauging intelligence, achievement, and 
cumulative records are kept. 
In the senior high school, three curricula are offered 
to the students: College Preparatory, BUsL~ess, and General, 
all of which offer opportunities to varying degrees for 
further study or employment. Investigation over a period of l 
three years reveals that approximately 23 per cent of the 
classes change curricula between their sophomore and their 
senior years. 
9 
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By using the class of 1951 as a representative group, 
the writer hopes to discover why such a large percentage of 
Arlington High School students change curricula and how 
guidance can be made more effective in preventing these 
changes. 
li' 
r 
I 
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CHAPTER II 
- ~-
1 
RELATED LITERATURE IN THE FIELD 
Introduction 
The steadily increasing int erest in the individual and 
hi s adjustment has led to one of the most significant de- lj 
velopments in the whole history of education, and in the 
last twenty-five years "guidance" has become one of the most 
common words in our vocabulary. There is still much can-
fusion concerning the exact function of guidance, but 
Traxler gives the following pertinent conception of it: 
Ideally conceived, guidance enables each 
individual to understand his abilities and interests, 
to develop them as well as possible, to relate them 
to li f e goals, and finally to reach a state of 
complete and mature self-guidance as a desirable 
citizen of a democratic social order-l:- .>,:- ~t· ?:O-'Ac .:H~--:HH:-
A complex environment and an awareness of individual 
· d ifferences make an a t tempt at guidance in the 
schools inevitable . 1/ -
It is of course true t hat schools have always empha~ 
sized some type of guidance even though they did not use 
that term to apply to the services whiCh they provided for 
their pupils. Until recently, however, the guidance pro-
vided by most schools was not based on an organized, 
carefully planned program but was more or less dependent 
upon the initiative, interest, and ability of the individual 
1/ A. E. Traxler, TecnnJ.C~ues or! Guidance. ~N ew York: Harper 
and Brothers. 1§45, p. 3. 
II 
I' 
I 
11 
administrator and teacher. 
Beginning in a small way in Boston, Massachusetts, 
about 1910, guidance has developed with amazing rapidity 
until today nearly all of the more progressive high schools 
and Eome of the elementary schools have some kind of defin-
itely organized program which offers individual guidance for 
the pupils. This rapid development is sufficient evidence 
of the fundamental importance of the movement. James B. 
Conant in his foreword to GUIDING A1ffiRICAN YOUTH has aptly 
expressed the significance of a guidance program in our 
~odern school systems: 
A well conceived and well executed guidance 
program in each and every school is the only 
possible way we can resolve the dilemma which 
now confronts us. To find and to educate the 
gifted youth is essential for the welfare of 
the country; we cannot afford to leave undeveloped 
the greatest resource of the nation. To guide 
each student as far as possible toward a place 
in our industrial system whiCh will be commensurate 
with his ability and tastes is essential for the 
dynamic stability of a society of free men in an 
age of cities and machines. 1/ 
Major objectives of guidance 
Although there is a lack of agreement among authorities 
concerning guidance in its totality, one of the most widely 
recognized objectives of secondary school guidance workers 
17 John Rothney and Bert A. Roens, The -Guiaing o~merican 
Youth. Cambridge: Harvard University Press, 1950. ----
12 
is to lead students to fornru.late definite plans of various 
types. Among the plans which are almost universally accepted 
are those of the selection of school subjects, the question 
of whether or not to go to college, the choice of a field of 
work and a particular institution offering training in that 
,, 
field for college-bound students, and the choice of an occu-
pation for those not seeking further academic study. 
Obviously, the possession of such plans, if intelli-
gently fornn:tlated, should reduc~ the amount of aimless 
activity such as changes in curricula in which many secondary 
I 
school students reportedly engage. As Kefauver and Hand say: 
I 
If students are to be helped to become 
increasingly self-dependent in projecting and 
carrying out educational and vocational plans 
essential to the building of a well-rounded 
life, they must acquire the various types of 
information necessary for the reasoned formula-
tion and for the successful realization of such 
plans. y 
The school has a major responsibility in providing 
professional guidance in connection with the selection of ,, 
appropriate courses in line with individual needs, interests 
· and abilities, and in the choice of suitable and feasible 
types of advanced training program--college or otherwise--in 
line with individual requirements and social demands. Often 
a school falls into the error of a training-for-college 
1/ Grayson N .Kefauver and I-Iarold C. Hand, Appraising Guidance 
in Secondary Schools. New York: The Macmillan Company. 
1941, P• 39. 
13 
attitude. It must be kept constan tly in mind that many 
students do not have the ability for careers which involve 
graduation from college. It is essential that those students. 
whose mental ability do not justify enrollment in a college 
preparatory course and those whose education will be termin-
ated with graduation from high school be given sufficient 
help to enable them to achieve maximum self -guidance and 
security both economically and socially. Erickson and Smith 
state the problem very well: 
The guidance program must operate on the 
assumption that every pupil needs to strive for 
maximum personal development in accordance with 
a definite plan. A further assumption that 
every pupil must take his place in life as a 
productive member of society is inescapable. 
Too often the guidance program vents its entire 
energy upon pupils who plan to enter college 
upon graduation from high school. Thus the 
pupil who has not post-high school educational 
plans may be inadequately served. The pupil 
likely to remain in the co:mnnmi ty as a grocery 
boy is as essential to the welfare of society 
as is one whose realizable vocational choice 
is attainable only through a college education. 
The plans of these two pupils will need to be 
widely different, but neither assumes importance 
over the other to the counselor. The significant 
consideration is that the guidance program 
should recognize the goals of all pupils and 
assist them to formulate the carry out plans 
cons is.tent with the realizable goals. y 
Closely related to the problem of educational selection 
is the need in a democratic society for the favorable 
Y Clifford E. ~rickson and Glenn E. Smith, Organization and 
Administra.tion of Guidance. New York: McGraw-Hill Book 
Company, 1947, p. 5. 
14 
"matching of men and jobs" -- the desirability of matcP~ng 
talents to tasks with the greatest possible effectiveness 
for the attainment of the highest degree of individual satis-
faction as well as social efficiency. It is the responsi-
bility of the counselor to aid students to define vocational I 
goals in harmony with their capacities, interests, and needs; 
to help them prepare for their chosen vocations; and to 
assist them, if possible, in placement. In order to do thes~ 
things the students must have. an understanding of' themselves, 
of occupational opportunities and conditions, of the train-
ing opportunities in the school and in the community, and of' I 
I 
the training required for success in their chosen occupation. 
Billings states in this connection: 
Suitable preparation for a chosen occupation 
involves a knowledge of personal requirements and 
of schools and courses giving the needed training; 
satisfactory placement involves the understanding 
of business and industrial conditions and infonna-
tion as to openings. From this basic function of 
providing educational and vocational information 
most pertinent at the time, proceeds the development 
of a comprehensive guidance program. !/ 
To prepare children for life in a democratic society it 
is necessary for educators to think in terms of the social 
education of children as well as their practical and intel-
lectual education. One of the basic functions of guidance 
1/ Mildrea Lincoln Billings, Group Metho~s at stuayfhg 
- Occupations. Scranton, Pennsylvania: International Text-
Book Company, 1947, p. 18. 
15 
is to enable individuals u to acquire the habits, skills, 
interests, knowledge, and attitudes of mind which ~1ey will 
need for living a full and useful life". l/ 
While it is true that personality adjustment proceeds 
as an educational objective from the time the individual 
enters school, many of the problems appear more pronounced 
during the period of adolescence. One of the principal 
merits of extra-curricular activities in the secondary 
schools lies in the opportunities they provide for the desir-
able social values for adolescent youth and is one valuable 
way the schools are trying to meet this challenge. 
Yeager stresses the responsibility of the school in 
meeting this problem by saying: 
The social development of all children and 
youth is a fundamental educational objective. 
The program should be sufficiently inclusive to 
achieve this objective. If all children developed 
equally in every way, the administration of such a 
program could be more easily accomplished. However, 
the manifestations of individual differences among 
children and youth, and the varied environmental 
factors are undoubtedly the principal causes of 
problems which arise out of the school and social 
procedure. 2./ 
- -
Thus the responsibility of the school for helping young 
people to grow in educational and vocational understanding, 
y Ruth Strang, PU;pi~ Eersonne£ In Guida.n~e. New ·Yorli: Tne 
Macmillan Company, i94o, p.l:"9. 
gj William A. Yeager, Administration and the Pupil. 
New York: Harper and Brothers, 1949, p. 356. 
16 
-==--- --~ ~- -
and to develop attitudes in harmony with their social and 
economic life, becomes apparent. \~ile it is recognized 
that this is a joint responsibility of the home, the school, 
and other agencies . of society, i t i s evident that the 
school, through its organization, is best equipped to pro-
vide opportunities for acquiring educational and vocational 
infor.mation during the vital years of development when 
pupils' choices are pending. 
Today there is an increasing empP~sis on the develop-
mental aspect of guidance--of discovering potentialities, of 
appraising personality, and of helping the individual to 
- develop to the utmost of hi s capacity. If that function is 
realized, then later Choices and adjustments may be more 
easily and w.t sely attained. As Mathewson states: 11We must 
see the individual as a whole; we cannot consider him in the 
academic, social, personal, but in all three, and we must at 1 
a l l times work with him to increase his powers of self-
direction and development." 1/ 
Summary 
Authorities agree that increased consideration of in-
dividual needs amo.ng pupils has made guidance inevitable. 
The result has been the rapid increase of organized guidance 
programs in the secondary schools. 
l'/'"Robert R. Mathewson, GuiCiance Piblicy and Practice. New 
- York: Harper and Brothers, 1949, p. 7. 
1'7 
Important functions of the guidance program are to help 
pupils select suitable school subjects and make realistic 
I 
vocational and educational plans for post graduation. These ! 
objectives help to eliminate the aimless activity of many 
high school students arid to enable them to choose goals 
which they can attain accord-ing to their abilities and ap-
titudes without repeatedly making changes in attempts to 
find themselves academically. 
Over-emphasis should not be placed on college prepara-
tory courses, but consideration should be given to the fact 
that every pupil Im.lst be guided to his proper place in life 1 
as a use~ul member of society. 
Personality adjustment, too, is so important to the 
social and academic development of the pupils that schools 
are helping to promote this adjustment by increased emphasis 
of extra-curricular activities. 
All of the functions of a guidance program should be 
carried out so that the pupils may eventually develop 
greater powers of self-direction in their school years and 
in their adult lives. 
18 
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CHAPTER III 
PROCEDURE OF THE STUDY 
Plan of the study 
In this study of curriculum changes made by the pupils 
in the Arlington High School, the following procedures were 
employed: 
1. A survey of books, monographs, periodicals, and 
theses was made to provide a background for conducting the 
study. 
I 
,. 
2. Permission was obtained from the Director of Guidance 
in Arlington to use all available records which were needed 
to conduct the study, and to interview those pupils whose 
cumulative records were incomplete. 
3. The scope and procedure for the study were outlined 
and the data gathered as follows: 
A. Determining the nature of the changes made 
1. The class of 1951 was chosen as the basis 
of the study. 
2. Data were provided to show that th~ class 
of 1951 is representative of other grad-
uating classes in respect to curriculum 
changes. 
19 
3. A list was made of those pupils in the class 
who had made curricula changes during tl~ir 
three years in high school. 
4. Data were accumulated showing in which 
curricula the students were originally 
enrolled and the curricula to which they 
changed. 
5. The reasons for the students' original 
choice of curricula were determined. 
6. The reasons for their changing curricula 
were determined. 
B. General characteristics of the pupils who changed 
curricula 
1. Data were accumulated showing t~ distribution 
by curricula of the mental abilities of all 
the members of the class of 1951. 
2. A comparison was made of the mental abilities 
of those who had changed with the abilities 
of those who had not changed curricula. 
3. Data were accumulated to show a comparison 
between those who had chan@Bd and those 
who had not changed curricula in respect to: 
a. Their home background 
b. Their participation in the extra-
curricula activities af the school. 
20 
c. Their qualities of leadership. 
d. Their hobbies and interests. 
C. A study was made of the pupils who had failed to 
meet the requirements of the curricula in which 
they were originally enrolled 
1. Data were accumulated to show a co.mparison 
between those who had changed curricula and 
those who had not changed in respect to: 
a. Their mental abilities. 
b. Their achievement before entering 
high school. 
c. Their adjustment to their respective 
curricula. 
4. Tables were prepared and the data from the study were 
analyzed and interpreted to determine the significance of 
the differences between the pupils who changed curricula and 
those who did not change in order to evaluate present guid-
ance practices and to determine whether or not changes are 
caused by inadequate counseling or by factors beyond the 
counselor's control. 
5. Conclusions and recommendations were prepared based 
on the data derived ftum the study. 
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Accumulating the data 
Determining the nature of the changes.--The first step 
in accumulating the data was to choose a class as the basis 
of this study. The class of 1951 was chosen for two reasons: 
1. The cumulative records of the students who are 
currently enrolled in high school are kept on file 
in the guidance office and are therefore more 
accessible than the records of those who have 
graduated. 
2. In the cases of those students whose records were 
incomplete (this applied especially to those students 
who had transferred from other school systems) the 
writer was able to interview the students and obtain 
information regarding home background, hobbies, and 
interests which the records failed to supply. 
In order to show that the class of 1951 is representa-
tive of other graduating classes in respect to curriculum 
changes, a comparison was made of the changes which had been 
made by this class and the changes whiCh had been made by 
other graduating classes. 'l'he classes of 1949 and 1950 were 
chosen because the writer considered them representative of 
11 normal 11 rather than "war" years. Accordingly, data, taken 
from the individual program cards, were accumulated which 
showed the total school enrollment by grades and by curricula 
for the ~lasses of 1949, 1950, and 1951. 
22 
Table 1, which shows the general pattern of the curri-
culum changes whiCh occurred during those years, indicates 
that the changes made by the class of 1951 are proportionate 
to those made by other classes. For this reason the class 
was considered suitable for this study. 
TABLE 1 
DISTRIBUTION OF SCHOOL ENROLLMENT BY COURSES OF THE 
GHAOOATJN G CLASSES OF 1949, 1950, 1951 
Class Year Enrollment [College Bus~ness General 
N -% % % 
1946-47 618 50. 39. 11. 
Sophomore 1947-48 572 48. 37. 15. 
1948-49 517 50. 34. 16. 
average 49. 37 . 14. 
1947-48 497 42. 40 . 18. 
Junior 1948-49 456 44. 37. 19. 
1949-50 428 41. 40. 19. 
average 42. 39. 19. 
-
1948-49 461 44. 28. 28. 
Senior 1949-50 457 43. 31. 26. 
1950-51 418 40. 32. 29. 
average 42. 30. 28. 
After establishing the fact that the class of 1951 
could be used as a basis for the study, a list was rmde in-
dicating which students had changed from their initial 
curricula during their three years in high school and the 
curricula to which they transferred. By this method the 
general trend of pupil curriculum changes was established. 
The tabulated list of students who had made changes also 
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served as an index for assembling the remaining data for the 
study. 
A study was made of the cumulative records to determine 
(1) t he reasons why the pupils had transferred from one 
cu~ri~~lum to another and (2) the reasons why they made 
their initial choice of a curriculum when they entered high 
school. These data were provided in order to judge whether 
or not the changes were caused by errors in counseling or 
by factors beyond the counselor's control. 
General cha~acterist~of the pupils who change~.--The 
intelligence test scores were obtained for the 418 members 
of the class of 1951 who graduated from the regular high 
school as .the study does not include those pupils who gradu-
ated from the Industrial Arts or Vocatiohal School. In 
those cases where a pupil's performance had sh~rn irregular- ~ 
ities and the Stanford-Binet had been given, the latter score 
was used in preference to the group test scores. These 
scores were used as a basis for comparing the mental 
abilities of those students who had changed currictua with 
the abilities of those who had not changed to determine 
whether or not there was a significant difference in the 
abilities of the two groups. The writer recognizes the 
fact that intelligence test scores represent an incomplete 
criterion for determining ability, but they provide the 
most objective data available. 
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In making a study of these pupils, factors other than 
those pertaining to their academic progress were considered. 
Home conditions, social adjustments, personal character-
istics, and economic .pressures may also e~rt influences on 
the success of the pupils in school. For this reason, an 
investigation was made of all the pupils' home backgrounds, 
which included the marital status, the education, and occu-
pational classification of the parents; their participation 
in the extra-curricula activities of the school; their 
qualities of leadership; and their hobbies and interests. 
Comparisons were made between those who had changed curri-
cula and those who had not changed to determine whether or 
not there is a significant difference in these areas between 
the two groups. These data were considered of possible 
significance in determining extraneous factors which might 
contribute to pupil curricula changes. 
Stud~ of the group who ~ailed.--Because one of the 
principal causes of curriculum changes is the failure of 
the students to meet the requirements of the curricula in 
which they are enrolled, a study was made of these failures. 
Comparisons were made between those who had changed curri-
cula and those who had not changed in respect to their 
mental abilities, their achievement prior to their entrance 
into high school, and their adjustment to their respective 
curricula. The relationship between the intellectual 
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ability and the previous achievement of these students in 
their failure to meet the curriculum requirements was con-
sidered of possible significance in evaluating present 
guidance practices and in suggesting procedures for more 
adequate counseling. 
After all the data had been accumulated, they were then 
analyzed, and conclusions and recomnendations were prepared 
based on the findings of the study. 
Summary 
The class of 1951 was chosen as the basic subject for 
this study and data were provided to show that this class 
was representative of other graduating classes in respect 
to curriculum changes. 
A study was made of the pupils who had changed curricula 
dt~ing their three years in high school. The data accumu-
lated consisted in determining the nature of the changes 
whi ch were made, the reasons why the Changes were made, the 
general characteristics of the pupils who changed, and the 
relationship between pupil faiure and pupil ability and 
previous achievement. 
These data provided the essential facts in determining 
whether or not changes were caused by inadequate counseling 
or by extraneous factors beyond the counselor's control. 
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CHAPTER IV 
ANALYSIS AND INTERPRETATION OF THE DATA 
Nature of the changes made 
After the writer had established the fact that the class 
of 1951 was representative of other graduating classes in 
respect to the changes in curricula which are made by stu-
dents in Arlington High School, data were accumulated and 11 
tabulated to determine the exact nature of the changes. 
TABLE 2 
DATA SHOWTI\!G THE NATURE OF THE CHANGES :MADE 
BY THE CLASS OF 1951 
. Curriculum Changed to 
Original College Business General 
Curriculum N. /6 N. % N. % 
College 15 16.4 34 36.8 
Business 4 4.3 31 33.7 
General 3 3.4 5 5.4 
Total 7 7.7 20 21.8 65 70.5 
Total 
.N • % 
49 53.2 
35 38.0 
8 8.8 
92 100. 
Table 2 shows that of the 92 pupils in the class who 
made curriculum changes, 53.2 per cent changed from the 
6ollege Preparatory curriculum, 38 per cent from the Business 
curriculum, and 8.8 per cent from the General curriculum. 
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Of these pupils, 70 per cent transferred to the General II 
curricul~~, 21.8 per cent to the Business curriculu..~, and 
7.7 per cent to the College currimuum. These figures re-
veal the follow:ing significant facts:- (1) .that more pupils 
change from the College curriculum than from the Business I 
and General curricula combined,- and (2) that nearly 3 times 
. I 
as many pupils change to the General curriculum than to the 
BusL~ess and College curricula. 
These figures are consistent with those of Table 1 whicH 
showed that the average enrollment for the classes of 1949, 
1950, and 1951 in the College ct~riculum in. Grade 10 was 
49 per cent and dropped to 42 per cent in Grade 12, 
whereas the average enrollment in the General curriculu..m 
in Grade 10 was 14 per cent and increased to 28 per cent 
in Grade 12. 
Data, not shown in the table, also reveals tm.t 66 per 
cent of the changes were made by boys and 34 per cent were 
made by girls. 
The pupils who enrolled in the General curriculum 
chose this course because their academic record would not 
permit their electing the College or Business curricula. 
All of the pupils who chose the Business curriculum in-
tended to enter the field of business either directly 
after graduating from high · school or after attending a 
business college. The pupils in the College curriculum had 
II 
as their vocational goals a field of work which would 
necessitate a college education. Of the 49 who changed from 
the College course, 18, or approximately 37 per cent, enrolled 
in it at the insistence of their parents and against the 
advice of their counselor. 
TABLE 3 
REASONS FOR CURRICULUM CHANGES 
Reasons for Original Curricula Total 
Change College Business · General N % 
Economic Need 9 9 9.9 
Change of Plans 7 6 13 14.1 
Failure 40 21 61 66.4 
Dislike of curriculum 7 7 7.6 
Parental Pressure 1 1 1.0 
Superior wV ork 1 1 1.0 
Total 49 35 8 92 100. 
Table 3 shows the six catagories into which the reasons 
for curriculum changes fall. By far tbe most significant 
reason for transferring was the failure of the pupils to 
meet the requirements of the courses in which they were 
originally enrolled. 
No failures are shown for the General curriculum because 
falure in this curriculum means total failure and not a 
change to another curriculum. Of tbe 18 who enrolled in the 
College curriculum at the insistence of the parents and who 
made changes, there was a 100 per cent failure. Further 
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data reveals that of all the pupils who enrolled in this 
curriculum because of parental pressure, only two were 
successful in remaining in the course. 
t 
Investigation revealed that the 10 per cent of students 
who changed because of economic reasons are all found in the 
College curriculum because changes in the economi.c status of 
some families prevented the completion of original plans for 
a college education. 
Changes of plans occurred only among the Business and 
General pu_pils and were occasioned by their decisions to 
enter specific fields of work such as nursing, teaching, or 
technical v;ork. 
The Business curriculum of Arlington High School has 
three divisions: accounting, stenographic and clerical. 
Most of the boys enroll in the accounting or clerical divi-
sions. Unfortunately, in Grade 12 the clerical division is 
1 
designed primarily to meet the needs of the girls. The 7. 6 1! 
per cent who listed "Dislike of curriculumu as a reason for 
changing, is comprised wholly of boys who changed to the -1\ 
General course in their senior year because of their dis- I 
satisfaction with the course of study for the clerical group. 
Because of superior work in the General curriculum, one 
boy with an intelligence quotient of 100 who had come to 
high school on trial because of his extremely poor work in · 
junior high school, changed to _the Business course. 
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Another boy whose parents are both college graduates 
and whose father is in the teaching profession left the 
General curriculum at the parents' insistence and was trans-
fe r red to the College curriculum. He root the requirements 
of the course but his acadernic record was such that he was 
not admitted to college. 
CharEJ.cteristics of the pupils who changed 
The data relative to the mental abilities of the pupils I 
was tabulated first to show the distribution of the intelli-
gence quotients for the entii•e class according to curricula 
as shown in Table 4. Then these data were subdivided to 
show the distribution of ability in each of the three curri-
cula in such a way as to make a comparison between those who 
changed and those who did not change curricula. These data 
are shown in Tables 5, 6 and 7. 
Table 4 shows that the distribution of intelligence for 
the class approximates a normal curve. The highest per cent,. 
age of pupils are found in the intelligence quotient range 
of 100-109 with a proportionate decrease to the lower and 
higher levels. Although drop-outs were not considered in 
this study, the assumption is that .many of them would have 
been in the lower level ranges' particularly m the 80-89 
range, which would round out the normal curve of distribut~. 
The element of selection undoubtedly explains the fact that 
3.1 per cent of the pupils in the College curriculum are in 
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I. Q. . Range 
70 - 79 
80 - 89 
90 - 99 
100 - 109 
110 - 119 
120 - 129 
130 - 139 
Total 
TABLE 4 
DISTRIBUTION OF MENTAL ABILITIES OF 
CLASS OF 1951 BY ·cuRRICULA 
College , Business ' General 
N % N % N % 
1 0.2 
- -
2 0.5 
1 0.2 10 2.4 12 2.9 
10 2.4 50 12.0 42 10.0 
42 10.0 48 11.5 44 10.5 
56 13.4 20 4.8 17 4.1 
41 9.8 6 1.4 2 0.5 
13 3.1 1 0.2 
- -
164 39.2 135 32.3 119 28.5 
TABLE 5 
Total 
No % 
~ 
3 0.7 
23 5.5 
102 24.4 
134 32.2 
93 22.2 
49 11.7 
14 3.3 
--
418 100. 
COMPARISON OF MENTAL ABILITIES OP STUDENTS 
CHANGING FROM COLLEGE CURRICULUM WITH STUDENTS CONTrnUING 
Did Not 
Changed Curriculum Change Curriculum 
I. Q. . Range N. o1 N. % ;o 
70 - 79 1 0.6 - -
80 - 89 1 0.6 - -
90 - 99 6 3.7 4 2.5 
100 - 109 20 12.3 22 13.4 
110 - 119 15 9.1 41 25.0 
1:20 - 129 6 3.7 35 21 .2 
130 - 139 - - 13 7.9 
Total 49 30.0 115 70.0 
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TABLE 6 
COMPARISON OF MENTAL ABILITIES OF STUDENTS CHANGING 
FROM BUSINESS CURRICULUM WITH STUDENTS CONTJNUING 
Did Not 
Changed Curriculum I Change Curriculum 
Q. Range N. % N. ' % 
70 - 79 
- - - -
80 - 89 4 3.0 6 4.5 
90 - 99 8 5.9 42 31.0 
100 
- 109 17 12.6 31 23 .. 0 
110 - 119 4 3.0 16 11.8 
120 - 129 2 1.5 4 3.0 
130 - 139 
- -
1 0.7 
Total 35 . 26.0 100 74.0 
-
I. 
TABLE 7 
COMPARISON OF MENTAL ABILITIES OF STUDENTS CHANGING 
FROM GENERAL CURRICULUM WITH STUDENTS CONTJNUJN G 
I Did Not 
Changed Curriculum Change Curr icu1 um 
-Q. Range N. % ! N. % 
70 - 79 - - 2 1.7 
80 - 89 - - 12 10.0 
90 - 99 3 2.5 39 32.7 
100 
- 109 3 2.5 41 34.5 
110 - 119 2 1.8 15 12.6 
120 - 129 - - 2 1.7 
130 - 139 
- - - -
Total 8 6.8 111 93.2 
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the 130-139 I.Q. range as compared with 0.2 per cent in the 
Business curriculum and none in the General. ·The fact that 
0.4 per cent of the pupils with an intelligence quotient be-
low 90 were in the College curriculwn is explained in the 
interpretation of Table 3. 
According to the data presented in Table 5, College 
majors within the Intelligence Quotient range of 90 - 109 
have a fifty-fifty chance of succeeding. In this range, 
15.9 per cent of the pupils remained in the curriculum and 
16 per cent changed. Below this level, the chances of 
success decreased, and all of the pupils of an intelligence 
quotient of 80 or below. changed curriculum. Conversely, the 
chances of success increased as the intelligence quotient 
increased, and all of the pupils in the 130-139 range re-
mained in the curricula of their original choice. 
Table 6 shows that in the Business curriculum a large 
I percentage of pupils at all intelligence levels are changing 
curricula, and that no apparent relationship exists between 
successful completion of the Business curriculum and tested 1 
intelligence. 
The data for the General curricula, which are presented 
in Table 7, reveals that there is a significant difference in 
the pattern of changes between the General curriculum and 
the College and Business curricula in that fewer changes 
were made and that these changes were all to a higher level 
-~ ..=--- -- --~------
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curriculum. This difference is explained by the fact that 
the General curriculum has the fewest academic requir aments, 
and the majority of the students enroll in this course not 
because they prefer to do so but because a poor academic 
record necessitates the choice. Any changes which occur must 
be made to the College and Business curricula. This explains 
the fact that pupils who change from this curriculum are in 
the higher rather than the lower level intelligence ranges. 
Table 7 shows that no changes were made by pupils with an 
Intelligence Quotient below the 90-99 level. 
The data pertaining to the interests, activities, and 
qualities of leadership of these pupils who had changed 
curricula are sh~vn in Tables 8, 9, 10, and 11. 
ccording to the data shown in Table 8, the majority of 
the class participated in the extra-curricula activities of 
the school with the largest proportion found in the College 
group. 
The Table further shows that the majority of the stu-
dents did not have definite interests and hobbies outside of 
school; that is, they had not developed important specific 
recreatory interests. The proportionate differences within 
the curricula tends to be small. 
Data relative to leadership in school activities among 
the members of the class indicate that 20 per cent were the 
leaders of the class, while 80 per cent took no leadership 
role during their high school career. There is a somewhat 
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TABLE 8 
INTERESTS, ACTIVITIES , AND LEADERSHIP OF THE 
MEMBERS OF THE CLAS S OF 1951 ARHAN GED ACCORDING TO 
CURRICULA 
-
-
-
College Busines s Genera} Tot al 
N % N % N % N % 
-
r--· 
-· 
Extra Curricular 
Activities 128 30.7 79 18.9 62 14.e 269 . 64 . 4 
No Extra Curricu-
lar Activities 36 8.6 56 13.4 57 13.6 149 35.6 
Outside Interests, 
Hobbies 76 18 . 2 74 17.7 26 6 . 3 176 42.2 
No Outside Inter-
ests, Hobbie.s 88 21 . 2 61 14.6 93 22.0 242 57 . 8 
-Evidence of School 
Leadership 49 11 . 9 24 5.7 10 2.4 83 20.0 
No Evidence of 
-· 
School .Leadership 115 27.5 111 26.5 109 26 . 1 335 80.0 
; 
greater proportion of leadership found among the College 
major s than among those in the other two curricula. 
Table 9, which shows a comparison of the students in 
the College curriculum relative to their participation in 
the extra- curricula activities of the school, having inter -
ests and hobbies, and showing qualities of leadership in 
school activities, indicates a difference statistically 
significant at t h e .05 level or above (Chi Square). 
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TABLE 9 
DTTEREST .. ACr.riVIIJ:'IES, AND LEADERSHIP OF THE STUDENTS 
CHANGING FROM COLLEGE CURRICULUM \".riTH sr.J.1UDENTS 
CONTINUING 
-
,. 
-· 
Did Not 
Changed Change a b 
Curriculum Curri cul u..rn x2 p 
N % N J. 
" -
Extra Curricular 
Activities 33 20 . 1 95 57.9 
No Extra curricu- 4.67 . 05 
lar Activities 16 9 . 8 20 12.2 
-Outside Interests, 
Hobbies 3 1 . 8 73 44.5 
No Outside Inter- 45 . 45 . 001 
ests, Hobbies 46 28 . 1 42 25 . 6 
-Evidence of School 
Leadership 3 1.8 46 28.1 
No Evidence of School 18.93 . 001 
Leadership 46 28.1 69 42.1 
a. x2 = Chi Square resulting from comparison of group 
changing vs. group riot changing curriculum 
for given variable. 
b . P = Level of significance. 
Those students changing from the curriculum do not join in 
the above activities characteristic of the students who 
successfully complete the College curriculum. That the re- , 
lationship is less significant in the extra-curricula group 
may indicate that the school is more successful in meeting 
the needs of all Obllege ma:j.ors . in .this area. 
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TABLE 10 
INTEREST, ACTIVITIES, AND LElillER.SHIP OF THE STUD'Blt TS 
CHANGING FROM BUSINESS CURRICULUM YHTH STUDENTS 
CONTlliUING 
Did Not 
Changed Change 
x2 CuiTiculum Curri culum p 
-N % N % 
Extra CUrricular 
Activities 19 14.1 60 44.4 
No Extra Curricu- .34 )-70 
lar Activities 16 11. 9 40 29 .. 6 
-
Outside Interests, 
Hobbies 16 11 . 9 58 42.9 
No Outside Inter- 1.58 > 20 
ests, Hobbies 19 14.1 42 31 . 1 
Evidence of School 
Leadership 5 3 . 7 19 14.1 
No Evidence of SchooJ . 40 >-60 Leadership 30 22.2 81 60. 0 
As shown in Tables 10 and 11, there are no statisti-
cally significant differences between those who changed 
and those who did not change from the Business and General 
curricula relative t o their participation i n the extra-
curricula activities of the school, having interest and 
hobbies, and showing qualities of leadership in school 
activities. 
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TABLE 11 
TIJTEREST, AC'riVI'l' IES, AND LEADERSHIP OF THE STUDEt~ TS 
CHANGING FROM THE GENERAL CURRICULUM li\!'ITH STUDENTS 
CONTINUING 
-
Did not 
Changed Change 
x2 curriculum ' Curriculum p 
N % N % 
-
Extra Curricular 
Activities 4 3.4 58 48.7 
.02 .90 
No Extra-Curricu-
lar Activities 4 3.4 53 44.5 
Outside Interests, 
Hobbies 2 1.7 24 20.2 
' 
. 
. 05 ) .90 
No Outside Inter-
ests, Hobbies 6 5.0 87 73.1 
-
Evidence of School 
Leadership 2 1.7 8 6.7 I 
3.07 >05 
No Evidence of School 
Leadership 6 5.0 103 86.6 
39 
' 
I 
40 
TABLE 12 
MARITAL, EDUCATIONAL, AND OCCUPATICNAL STATUS 
OF PARENTS OF SENIOR CI.ASS, 1951, COMPARED BY CURRICULA 
College Business General Total 
N % N % N % N % 
Marital Status of 
Parents 
Intact 140 33.5 127 30.4 92 22.0 359 85.9 
Separated or 
divorced 7 1.7 3 0.7 5 1.2 15 3.6 
One parent 
deceased 17 4.1 5 1.2 22 5.2 44 10.5 
Totals 164 39.2 135 32.3 119 28.5 418 100.0 
Education of Parents 
' 
Highest Grades 
completed: 1-8 33 7.9 47 11.3 67 16.0 147 35.2 
9-12 78 18.7 67 16.0 42 10.0 187 44.7 
13 or over 53 12.7 21 5.0 10 2.4 84 20.1 
-
Totals 164 39.2 135 32.5 119 28.5 418 100.0 
Occupation of Wage 
Earning Parent I 
Professional 21 5.0 10 2.4 6 1.4 37 8.8 
Semi-professional 7 1.7 17 4.1 1 0.2 25 6.0 
Managerial 30 7.2 26 .6 .2 13 3.1 69 16.5 
Clerical and 
sales 74 17.7 25 6.0 35 8.4 134 32.1 
Skilled 22 5.2 38 9.1 19 4.6 79 18.9 
Semi-skilled 7 1.7 21 5.0 28 6.7 
Unskilled 3 0.7 3 0.7 
Service occupations 10 2.4 9 2.2 24 5.7 43 10.3 
Totals 164 39.2 135 32.3 119 128.5 418 100.0 
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The distribution of. home background of all the members 
of the class of 1951 is shown in Table 12. The data rela-
tive to the marital status of the parents reveals that 85.9 
of the pupils have both parents and that 10.5 of the pupils 
have lost at least one parent. That only 3.6 of the parents 
are separated or divorced indicates a high degree of stabil-
ity in the families of 'this group. 
The data which was concerned with the education of the 
parents indicate that the ma~ority of the parents had a 
high school education or better. The parents of the papils 
in the College curriculum have a somewhat higher educational 
status than those in the other two curricula. In the College 
group, 12.7 per cent of the ~arents had a college education 
as compared with 5.0 p~r cent for the Business group and 
2.4 per cent for the General CUl'ricu.lum. Another factor to 
be noted is that 16 per cent of the parents of the pupils in 
the G-eneral curriculum had only the equivalent of a granmar 
school education in comparison with 7.9 per cent at this 
level for the College group. 
The data pertaining to the occupational classification 1 
of the parents shows that the greatest percentage of pupils ' 
come from homes of an above average economic level (judged by 
occupation), which one might expect in a residential suburb, 1 
with 63.4 per cent of the parents in the "white collar" 
category. 
TABLE 13 
COMPARISON OF MARITAL, EDUCATIONAL,, AND OCCUPATIONAL 
STATUS OF PARENTS OF STUDENTS CHAN'GING FROM COLLEGE 
CURRICULUM WITH STUDENTS CONTll~UING 
--- ·----~ Did Not 
Changed Change 
Curriculun Curriculum Total 
-
N % N % N x2 
---
Marita l Status of 
Parents 
Intact 44 26.8 96 58 . 6 140 
Separ a ted or a 
d i vorced 1 0.6 6 3.7 1.09 
One parent deceased 4 2.4 13 7.9 24 
- - Total 49 115 164 
Education of Parents 
Highest Grades 
completed: 1-8 14 8.4 19 11 . 6 33 b 
-
I 
I 
p 
I' 
.30 
- II 
9-12 23 14.2 55 33.5 3.10 ~ 05 1 
13 or over 12 7.3 41 25 . 0 131 
Total 49 J.15 164 
Occupa tion of Wage 
Earning Parent 
Profes.s ional 6 3.7 lb 9.2 
Semi-professional 2 1 . 3 5 3.1 
Managerial 9 5.6 21 12.9 c 
Clerical and sales 20 ti-2.2 54 32.4 132 1.10 
Skilled 6 3.7 16 9.8 
Semi-skilled 0 
Unskilled 0 
Service occupations 6 3 . 7 4 ' 2.4 32 
Total 49 15 164 
a. Chi square comparing intact marriages vs all others . 
b . Chi square comp aring 1-8 grade. education vs 9 grades 
and over. 
c . Chi square comparing "white-collarn vs "blue - collar" 
occupations (skilled, semi-skilled, etc.). 
jl 
ii 
: 
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TABLE 14 
COMPARIS ON OF MARITAL , EDUCATIONAL , AND OCCUPATIONAL 
STATUS OF PARENTS OF STUDENTS CHANGING FOOM BUSI:t-lESS 
CURRICULUM WITH STUDENTS CONTINUING 
Did Not 
Changed Change 
Curriculum Curriculu.m 
N % N % x2 p 
-
Marital Status of 
Parents 
Intact 34 25.2 93 68.9 
Separated or 
divorced 0 o.o 3 2.2 .80 )90 
One parent deceased 1 0.7 4 3.0 
Educe. t ion of Parents 
I 
Highest grades 
completed: 1-8 17 ~2.6 30 22.2 
9-12 13 9.6 54 40.0 3.94 .05 
13 or over 5 3.7 16 11.9 
Occupation of Wage 
Earning Parent 
Professional 3 2.2 7 5.2 
Semi-professional 4 3.0 13 9.6 
; Managerial 6 4.4 20 14.8 
1'>70 Clerical and sales 6 4.4 19 14 .1 .24 
Sldl:I.ed TT s.2 'G7 120.0 
Semi-skilled 2 1.6 5 3.7 
Unskilled 0 3 2.2 
Service occupations 3 2.2 6 4.4 
I 
I 
I 
I 
I 
I 
I 
I 
I 
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TABLE 15 
COMPARISON OF MARITAL, EDUCATIONAL, AND OCCUPATIONAL 
STATUS OF PARENTS OF STUDENTS CHANGING FRO¥ GENERAL 
CURRICUHJM WITH SWDE~'TS CONTINUING 
Did Not 
Changed Change 
Curriculum Curriculum 
N % N ' % 
1 Marital Status of Parents 
Intac""t ~ - '{ 0.';::1 1:50 ·rl.~ 
Separated or divorced 0 o.o 5 4.2 
I One parent deceased 1 0.8 21 17.7 
Education of Parents 
- Highest grades completed: 
1 - 8 4 3.4 63 52.9 
I 9 - 12 3 2.5 39 32.8 
13 or over 1 0.8 9 7.6 
Occupation of Wage Earning 
-· Parent 
Professional 1 0.8 5 4.2 
Semi-professional 1 0.8 
Manage ri a1 2 1.7 11 9.2 
Clerical and sales 2 1.7 33 27.7 
Skilled 1 0.8 18 15.1 
Semi-skilled 2 1.7 19 16.0 
Unskilled 0 
Service occupations 0 24 20.3 
---1. No statisticalcomparisons made because of limited 
number of cases. 
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Tables 13, 14 and 15 present the home background data 
of the pupils by curricula, providing a within-group com-
parison of those changing curricula with those not changing. 
The comparison shows that there is no significant 
difference in family marital or occupational status assoc-
iated with curriculum changes. The only comparison approach-
ing statistical significance is that of e,ducational status 
of parents. It appears that changes are associated with 
the educational level of the parents and is consistent with 
research (Warner, Havighurst, and others) that parents of 
higher educational status are more likely to value educa-
tion and encourage their children. Vilwther this fact is 
reflected in these data is not known, but it is not incon-
sistent with this premise. 
Study of the pupils who failed 
The data accumulated for the study of the pupils who 
failed to meet the requirements of the curricula in Which 
they were originally enrolled consisted af their mental 
abilities, their achievement in junior high school, and 
their adjustment to the curricula to which they transferred. 
All of these pupils who failed made satisfactory ad-
justments to the new courses to which they transferred with 
the exception of one boy with an I.~. of 95 and an extremely 
poor junior high record. His father insisted tbat he enroll 
in the College Curriculum. He failed in Grade 10. As a 
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compromise with his father, the boy was permitted to en-
roll in the Business curriculum in his junior year. He 
also failed in this course and was transferred his senior 
year to the General course where he made a satisfactory 
record. Not only lack of ability but home background con-
tributed to his failure. His parent~ were divorced, his 
fath~r had remarried, . and the boy finally left home because 
of trouble with the stepmother and went to live with his 
married sister. 
In the College group there were 40 pupils or approxi-
1• ma tely 25 per cent of the total group who failed. · Figure I 
shows the comparison between these pupils who failed and I' 
those pupils who did not fail ~ relation to their mental 
ability. The percentage of students failing in the College 
curriculum was 4.9 per cent at the 120-129 level, 25 per 
cent at the 110-119 level, 38.1 at the 100-109 level, 60 
per cent at the 90-99 level, and 100 per cent at both the 
80-89 and 70-79 levels. 
These data show a relationship between the I.Q. and 
failure in that as the r.Q. increases the probability of 
failure decreases proportionately. 
Figure 2 reveals that failure in the Business curricu-
lum must be accounted for by factors other than intelligenc~ 
for only where tested intelligence was below average did an 
association with failure appear. 
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Figures 3 to 10, inclusive, show the comparison be-
tween the junior high school academic records of these 
pupils who failed and t hose who did not fail in relation to 
their mental ability. 
The grades they received during their ninth grade were 
averaged and put in tabular form. The letters indicate 
average grade levels. Thus a score ofF indicates that a 
student did unsatisfactory work and was promoted non trial" ' 
because his failures had prevented him from receiving the 
minimum required points for an unconditional promotion. 
One significant conclusion can be drawn from these 
figures: that for a given level of intelligence the lower 
the previous academic records of the pupils the greater t h e 1 
likelihood of their failing the curriculum in which they are 
enrolled. In every figure except 10, the proportion of 
failures increases as the academic status decreases. The 
discrepancy which a ppears in Figure 10 is apparently due to 
some contingency which the objective data does not reveal. 
It would also appear that for college majors, regard-
less of tested intelligence, that students having below C 
average academic record in junior high school have less than 
an even chance for successfully completing the course of 
study in senior high school. 
In the Business curriculum failure was associated with 
a combination of below-average intelligence and poor 
~-- -----= =--
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academic record in junior high school. 
Su.nn:nary 
An analysis of the data pertaining to pupil curriculum 
changes reveals the following -pertinent findings: 
1. The greatest number of changes are made by College 
majors. 
2. The majority of . the transfers are to the General 
curriculum. 
3. The Business curriculum in Grade 12 fails to meet 
the needs of the boys enrolled in the curriculum. 
4. Failure to meet the requirements of the elected 
curriculum is the outstanding cause of changes. 
5. A high correlation exists between enrollment in 
the 6ollege curriculum because of parental insistence and 
pupil failure. 
6. There is a definite relationship between ability 
and failure in the College curriculum. Failures increase 
proportionately as mental ability decreases. 
7. In the Business curriculum~ failure must be 
accounted for by factors other than ability except for those 
pupils whose tested intelligence is below average. 
8. There is a definite relationship between previous 
academic record and faiure. The lower the record, the 
greater are the chances of failure. 
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9. In the College curriculum, the proportion of 
students who participate in extra-curricula activities, who 
have outside interests and hobbies, and who show qualities 
of leadership favor those who remain in the course. 
10. In the Business and General curricula, no signi-
ficant relationship exists for the foregoing variables be-
tween those \mo change and those vmo do not change curricu-
lura.. 
11. There is no significant relationship between 
certain socio-economic factors -- parents' marital status 
and occupation-- and pupil curriculum changes. 
12. In the College and Business curricula, a border-
line relationship exists between the level of education of 
parents and whether or not pupils change curricula, with a 
greater proportion of changes occurring with children of 
less educated pal"'ents. 
13. The hi&~est percentage of parents of General cur-
ll 
II 
I. 
I 
riculQm students attend grades 1 to 8. No important 
differences exist between those who do and those who do not 1 
change curriculum. 
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CHAPTER V 
SUl~UiY AND CONCLUSIONS 
An investigation of pupil curriculum changes in the 
Arlington Senior High School over a period of tl~ee years 
revealed that approximately 23 per cent of the students 
transfer from one curriculum to another between their souho-
.. 
more and senior years. The purpose of this study was to 
investigate these changes and factors associated with them, 
in order to nave greater understanding of tlris aspect of 
pupil adjustment and to recommend modifications in guidance 
practices designed to meet the needs of Arlington Hieh 
School students. The class of 1951, wlrich was fo~~d to be 
representative of preceding classes in respect to curricu_-
lum changes, was used as the subject of the study and for 
accurnulating the data. 
In proceeding with this study the writer first deter-
mined the nature of the changes made by the pupils between 
admission and graduation from high school. Then a compari-
son was made between those who changed and those who con-
tinued in the curricula in regard to their mental ability, 
home background, participation in extra-curricula activi-
ties, leadership in school, and avocational interests. A 
further study was made of the pupils who changed because 
they failed to meet the acaderllc standards of the curricula 
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in which they had been enrolled. These students who fro1ed 
were compared 'nth those who succeeded in respect to their 
mental abilities and their previous academic achievement in 
junior high school. The following conclusions and recommen-
dations are derived from the findings of the study. 
Of the specific outcomes of the study, summarized in 
the preceding chapter, one of the most significant conclu-
sions to be drawn is the fact that the largest proportion of . 
curriculum changes is made by College majors. A significant-
ly large number of the pupils who made these changes were 
originally enrolled in the course at the insistence of the 
I 
parents and against the advice of the counselor, which indi- ' 
cates that a greater effort should be made to enlist the 
cooperation of the parents. It is essential in making any 
guidance program effective that parents have an understand-
ing of the academic problems of adolescents and a realiza-
tion that the satisfactory development of the child depends 
upon his sense of achievement. Basically, the problem is 
getting the parent to accept the facts related to success in 
the curriculum and to be more realistic in his educational 
and vocation ambitions for his child. This requires effect-
ive contacts between counselor and parent. Group classes for 
parents could be conducted, although such classes might fail 
to attract those who could benefit most from the instruction. 
In such cases, the classes could be supplemented by indivi-
-- =- -- - ~ -==--..:: - ~ - -
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dual conferences and by home visits for those parents who 
could not be reanhed by other methods. 
The most significant factor in producing curriculum 
changes was the failure of the pupils to meet tbe require-
ments of their respective curricula, as failure accounted 
for 66 per cent of all changes. ~~analysis of the data 
reveals that there is a definite relationship between the 
intelligence quotient and failure. As the I.Q. increases, 
the probability of failure decreases proportionately. A 
relationship also exists between academic achievement and 
failure and, for a given level of intelligence, the lower 
the previous academic record of the pupils the greater the 
likelihood of their failing the curriculum in whi~~ they 
enroll. This verifies the general assumption of the impor-
trul ce of the relationship of the I.Q. and prior educational 
achievement (as measured by grades) to academic success in 
high school. Less relationship between the I.Q. and success 
I 
is shown in the Business curriculum than in the College 
curriculum. In both curricula the previous academic record, 
regardless af I. Q., is pal"ticularly significant in predict-
ing failure. These data would indicate that a moreselective 
screening process should be put into effect whereby the 
number who enroll in the College and Business curricula be 
ftUrther limited on the basis of ability and previous achieve-
ment. However, the author recommends that further research ' 
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of all pupil failures should be made to complement this 
limited study of those who failed to meet the requirements 
of their curricula. It may well be argued that the oppo-
site course be taken-: not g1~ea ter screening, but broadening 
the curriculum to meet student needs, particularly for 
terminal students or those who plan a two year course such 
as is provided in junior colleges and technical schools. 
This could be accomplished by more varied provisions vdthin 
curricula or by adhering to less stringent standards, par-
ticularly in the College curriculum. If the latter ap~oach 
were considered, a follow-up of the performance of graduate , 
college majors should be made to determine if the standards 
now adhered to are too high. 
As far as the students in the Business and General 11 
curricula are concerned, little relationship exists between 
the extent of activity in extra-curricula activities, 
leadership, and outside interest of those who changed and 
t h ose who remained in the course. In contrast, for the 
college majors a statistically s~gnificant relationship 
exists between these variables and the changing of curricu-
la • . The college majors who changed curriculum were not 
active in school affairs, did not show qualities of leader-
ship, and did not have outside interests and hobbies. These ! 
data can provide another aid in educational planning for 
these studentsJ not that joining these activities will 
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alleviate intellectual and academic inadequacies, but 
rather, in assisting students of questionable capaciV,r in 
choosing their courses of study, the presence or absence of 
these interests can be an important factor in reaching a 
decision. 
There appears to be no significant relationship be-
tween curriculum changes and the marital or occupatianal 
status of the family. It should be noted that the majority 
of the pupils in Arlington come from homes of above-average 
economic level, judging from the parents' occupations, and 
from families with a higher than usual marital stability. 
This finding may pertain to Arlington students only, but as 
far as this study is concerned, these factors play a neglible 
role. 
The data show that changes in curricula tend to be 
associated Yvith the educational level of the parents, and 
that fewer curriculum changes occur with children whose 
parents have a higher educational status than with children 
whose parents have an eighth grade or less education. It is 
quite possible, judging from several of the sociological 
surveys, that tl1is difference may reflect a difference in 
values of differing social strata, that families on a lower 
social strata place less value on the importance of educa-
tion than the middle class parents. 
---
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Of the total curriculum changes Which are made, the 
greatest percentage of transfers is to the General curricu-
lum. Such an influx is due to the nature of the course 
which has the fewest academic requirements and which re-
ceives the pupils who fail in the College and Business 
curricula. Thus it serves as a catch-all, rather than being 
designed to fulfill educational and vocational needs of 
students. Judging from the needs of these pupils and tbe 
nature of the changes they make, the writer believes that 
this curriculum could be revised to meet more adequately 
the needs of these pupils and to become one of the more 
valuable curricula in the school. 
As explained in the preceding chapter, the Business 
curriculum has three divisions: accounting, stenographic, 
and clerical. The clerical division in Grade Twelve is 
designed primarily to meet the-needs of the girls, with the 
result that many of the boys who are enrolled in the cleri-
cal course transfer to the General curriculum. It is 
recommended that an investigation of the present Course of 
Study be made in order to revise the Business curriculum 
so that it may meet the needs of these boys in their senior , 
year. 
An over-all view of the changes in curriculum made by 
1 
Arlington High School students points out that nearly a 
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quarter of the students change majors between their sopho-
1 more and senior years, with QVer one half of these due to 
academic failure. Certainly, in spite of the variation in 
vocational interest know.n to occur during these years, the 
"mortality" rate is sufficiently high to indicate consider- I 
abl.e wasted planning and effort by tbe students and a need 
for better curriculum design and more effective guidance. 
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